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INTRODUCTION
The Primary Education Curriculum regulations (R.D. 126/2014; D. 97/2015) state in
the Introduction devoted to Foreign Languages: “… the aim which is to be pursued in
this area is (for the students) to learn to communicate in the foreign language, with
an emphasis on its instrumental use, which implies adopting a focus that is based on
communication and the development of communicative competence. This is not
limited only to linguistic aspects, but covers all of those factors which contribute to
communication”.
The main goal for Language Teaching now is communication, i.e. the exchange of
information and negotiation of meaning between individuals by means of a common
system of arbitrary symbols. Therefore, students must be competent in managing the
four skills (macroskills): listening and speaking (oral medium); reading and writing
(written medium). Speaking and Writing are said to be productive skills, since they
involve some kind of production on the part of the language user. On the other hand,
Reading and Listening are considered to receptive-interpretative skills, since the
language user is receiving written or spoken language and must interpret it in some
way. Most often, these skills appear in combination – integration- (L+S; L+W; R+W;
R+S; etc.).
The connection between the skills is shown in. J Harmer’s diagram:
MEDIUM
SKILL

ORAL

WRITTEN

RECEPTIVE

Listening

Reading

PRODUCTIVE

Speaking

Writing
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The natural order of acquisition or mastery of the skills is L-- S-- R-- W. Thus, the
acquisition of the linguistic skills moves from Oral to Written Skills and from
Receptive to Productive ones. The appropriate use of the skills is crucial for effective
communicative exchanges. Learning to speak and to understand means learning the
language, whereas reading and writing imply that the language is already known and
that we are using its graphic representation.
Following Harmer (1980), there are some general features which characterise oral and
written communication, that is, when a speaker or writer is developing his
productive skills, we may suppose that:
•

The speaker/writer wants to speak/write.

•

He has some communicative purpose and wants something to happen as a result of
what he says/writes.

•

He selects the language he thinks suitable in order to achieve his purpose.

Listeners or readers of a message also have some features in common, when they are
developing their receptive skills:
•

They want to read/listen to something.

•

They are interested in what is being said or written.

•

They have to be ready to process a great variety of grammar and vocabulary to
understand exactly what is being said or written.

It is the successful management of these four skills that make up competence in a
language.
Therefore, our main goal as teachers must be the achievement of Communicative
Competence, providing our students with contextualised chunks of language in use
and enabling them for an instrumental use of the L2. When dealing with the
Components of Communicative Competence, we can notice a shift of viewpoints
throughout history. As we will consider, the most relevant and widely accepted
classification is the one contributed by Canale and Swain (1980), including Linguistic
or Grammatical Competence; Sociolinguistic Competence; Discourse Competence;
Strategic Competence and Sociocultural Competence.
To finish this introduction, we can provide the definition of the skills involved in
written communication: Reading is regarded as a cyclical process or activity made up
of motor and cognitive skills; Writing is defined as the conscious cognitive process of
encoding. Both skills have the functions of communicating within the society and
maintaining social relationships. It is in this view that they are regarded as
communicative skills.
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1.- WRITTEN COMMUNICATION IN THE FOREIGN LANGUAGE
Written communication is a type of communication, and as such, its main purpose is
to express ideas and experiences or exchange meanings between individuals with a
particular system of codes, which is different to that used in oral communication. In
written communication, the encoder of the message is the writer and the decoder
and interpreter of the message is the reader, and many times, this interpretation
does not coincide with the writer’s intended meaning.
The main characteristics of written communication:
- No addressee / audience is present (normally no interaction, lack of feed
back)
- Permanent character (the written text is there to stay, with the possibility
of re-reading, re-writing, correction...)
- More formal / elaborated style and language (result of a planned activity –
the cognitive process of writing)
- Not naturally acquired (literacy must be taught)
- Paralinguistic features not clearly seen (instead, written communication has
a series of Resources)
1.1. Differences between Oral and Written Language
The most obvious is the contrast in physical form or channel: speech uses phonic
substance typically in the form of air-pressure movements, whereas writing uses
graphic substance, typically in the form of marks on a surface. As writing can only
occasionally be thought of as an interaction, we can establish the following points of
contrast:
1) The permanence of writing allows repeated reading and close analysis. The
spontaneity and rapidity of speech minimises the chance of complex pre-planning,
and promotes features that assist speakers to think standing up.
2) The participants in written interaction cannot usually see each other, so
they cannot make clear what they mean. However, in speech interactions feedback is
possible.

3) The majority of graphic features present a system of contrasts that has no
speech equivalent. Many genres of written language, such as tables, graphs and
complex formulae, cannot be conveyed by reading aloud.
4) Some constructions may only be found in writing; others only occur in
speech, such as in slang and swear words.
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5) Finally, we can say that writing tends to be more formal and so it is more
likely to provide the standard that society values. Its performance provides it with a
special status.
Besides, the written language is the functional variety of the language that displays
lexico-grammatical and semantic characteristics which differ in certain respects from
the characteristics of the spoken language, as it is outlined in this table (from
McLaren and Madrid, 1995):
ORAL LANGUAGE

WRITTEN LANGUAGE

Spontaneous and unpredictable

Usually planned and revised

The syntax is usually simple

More complex syntax

Redundant, use of repetitions

Less redundant. Time to find synonyms

Contains “fillers” (you know; I mean)

Avoid fillers

Accompanied by gestures and mime

Gestures and mime are non-existent

Subject to phonetic variations:
Phonetic variations are non-existent
• Dialects, register, etc.
• Phonetic combinations (omissions,
juncture, etc.)
Use of colloquial, informal vocabulary Colloquial language is hardly ever used
rich in “slang”
and slang is normally avoided
Use of parataxis, coordination
sentences (little subordination)

in Use of subordination. Sentences are more
elaborated and structured.
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Written English has an added problem: the discrepancy between the oral and written
forms. This usually causes problems for learners. The intrinsic difficulty of the
written medium, together with the difference between oral and written language,
causes the introduction of written understanding and production to happen later than
oral skills. At beginners’ levels, the teacher should maintain this sequence:
Listening--- Speaking --- Reading--- Writing
As the student advances in linguistic competence, this fact loses importance. At
intermediate and advanced levels, written texts can be used to introduce new
language (used as input).

2. APPROACH, DEVELOPMENT AND IMPROVEMENT OF THE READING-WRITING
PROCESS.

In considering the best time to start teaching reading and writing, psychologists and
educators have given special attention to the concept of “readiness”. They asked:
“When are children ready to be successful with reading and writing?” For Ausubel,
readiness is “the adequacy of existing capacity in relation to the demands of a given
task”. Ausubel’s conception also has implications for how readiness can be assessed:
give children varied opportunities to learn to read and write; what they do or do not
learn tells something about their readiness as well as the way of teaching reading
and writing takes advantage of their particular abilities and interests.
According to Piaget, children must show physiological and psychological maturity
(readiness) in order to learn the skills of reading and writing. Space-time
organization, intellectual, emotional and sensory-motor developments are required
to learn to read and write a language.
Children’s introduction to written language usually begins before they go to school.
Parents and other caregivers read to young children. They learn to read signs [e.g.
(don’t) walk] and other environmental print in the community. Children also
experiment with drawing and writing. Thus, when young children come to school,
their knowledge about written language expands quickly as they participate in
meaningful, functional, and genuine experiences with reading and writing.
Some educators and psychologists have claimed for a long period of time (since 1930s
in USA, 1970s in Spain: *1° EGB) that children should reach a mental age of 6 to start
learning to read and write a L1. This reading readiness was based mainly on
perceptual factors (space organization, sensory-motor development, etc.).Nowadays,
some scholars (Durkin, Doman, in USA) and Vygotsky’s theory of learning, value the
early learning of reading and writing (before 6) as a positive influence in the
development of the intellectual processes, providing children have a good knowledge
of the spoken language and are able to recognize the symbolic function of language.
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In Spain, and particularly in Andalucía, children normally start to learn a foreign
language (L2) at the age of 6 (1° Pr. Ed.)*, when they are in the “Preoperational”
stage (Piaget) and the formation of classes begins to be internalised as mental
actions or operations. At this stage children begin to use ‘symbols’, representative
images, and begin to read and write in L1 and L2. *[Some Schools have Anticipation
Projects and begin at the age of 5, or even 3]. Therefore, the development of the
Reading-Writing process may or may not be parallel between the mother tongue and
the foreign language, depending on the moment at which our pupils begin to learn a
L2. This fact has obvious pedagogical implications on the way we present the written
language to our students. However, they will always have a valuable resource in their
mother tongue and the oral language.
2.1. Learning to Read and Write: Approaches
A) Learning to Read
Literacy has long been considered the main evidence of our pupils’ educational
progress. As a result, more attention has been paid to the techniques and processes
involved in reading than to any other area of the curriculum. There are different
methods to teach reading:
Since the early 19th century, the relative merits of phonic and whole-word approaches
have dominated educational debate about the teaching of reading. Schemes have
been devised based largely on one principle or the other, and there have been
several “mixed” schemes, which attempt to integrate the strengths of each (syllabic
teaching).
Phonic approaches are based on the principle of identifying the regular sound-letter
relationships in a writing system, and teaching the child to use these to construct or
decode words. They give children a rationale for “sounding out” new words.
Permitted vocabulary is restricted.
Whole-word or look-and-say approaches are based on the principle of recognising
individual words as wholes, without breaking them into constituent letters or sounds.
The main aim is to avoid the use of strings of meaningless phonic syllables and to
permit access to longer and more meaningful sentences, through the use of
frequently occurring words, and even much longer words. Whole-word approaches
have been criticized for their lack of clear grading principles, and for the way words
are often arbitrarily selected, unrelated to the child’s experience.
In recent years, attention has also been drawn to the many different kinds of subskills that are found under the heading of fluent reading, from reading aloud to the
rapid, selective, and silent techniques known as scanning or skimming (extremely
important in the English classroom). Current thinking about learning to read draws
attention to the importance of all these sub-skills and we will use this thinking when
planning our foreign language reading lessons.
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B) Learning to Write
Learning to write involves different skills, namely motor, functional and linguistic.
For many people, learning to write is primarily a matter of acquiring the motor skill
of sequencing letters, using letter shapes and sizes, word spaces, spaces between
lines, margins, and other aspects of layout. However, there is more to writing than
the automatic exercise of a motor skill.
We can distinguish three different processes in the skill of writing:
1. The viso-motor process (copy or drawing the written symbols, letters to form words)
2. The audio-motor process (writing the words you listen - dictation)
3. The gnoso-motor process (composition, written creative production)
In addition to motor ability and functional awareness, young writers need to develop
the ability to use the structures of the language in an appropriate and mature way.
According to purpose, we can distinguish three writing styles:
1.- Expressive style, which focuses on the expression of the writer’s personal
feelings.
2.- Transactional style, which focuses on reasoned, logical statements.
3.- Poetic style, which expresses imaginative experiences
Kroll (1981) speaks of four stages of development :
1. A preparatory stage, when basic motor skills develop and the principles of the
spelling system are acquired.
2. A consolidation stage, usually from around the seventh year, when children begin
to use the writing system to express what they can already say in speech.
3. A differentiation stage, from around the ninth year, in which writing begins to
diverge from speech, and develops its own pattern and organization.
4. The integration phase is found when writers have such a good command of
language that they can vary their stylistic choices at will and develop a personal
“voice” : something which is rare before the middle teenage years, and which, in a
sense, continues to develop throughout adult life.

C) Approaches to the Reading-Writing Process
Nowadays, these are the ‘two’ main approaches (methods) to teach / learn reading
and writing:
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•

A global method (whole-part) in which pupils start reading whole meaningful units
(words / sentences). This is the most appropriate method for learning to read and
write English.

•

The other perspective is a synthetic method (part-whole), in which learners start
reading grapho-phonological units or segments. This one is used to learn Spanish.

There is also:

➢ A “Balanced” Approach integrating aspects from both.

3. READING COMPREHENSION: TECHNIQUES FOR GLOBAL AND SPECIFIC COMPREHENSION

Reading implies the development of the pupils’ ability to read, understand and
respond to written language. Reading comprehension is a receptive skill and
therefore shares similar features with listening. The main common feature is that
reading comprehension is a complex active process in which the meaning of graphs
should be decoded, so the student must develop some reading strategies.
Reading, according to Pat Rigg, is not only the process of converting letters into
sounds or recognizing and understanding words, but a process of communication
between a writer and a reader, and, as any act of communication, involves sending and
receiving messages in a meaningful context.
In our culture reading has often been regarded as a pleasant activity, although few
people actually engage in reading as such. As adults, we spend more time than we
think reading for different purposes, we could classify the purposes of reading in the
following categories:
1. Reading for action, i.e., reading enables us to perform an activity better:
public signs, e.g. on roads; product labels and instructions, e.g. on food,
tools; recipes; maps; television and radio guides; bills; menus; telephone
directories; computer manuals; monitors; etc...
2. Reading for information, i.e., through the act of reading we acquire
culture: newspapers; current affairs magazines; hobby magazines; non-fiction
books; textbooks; public notices; warnings; travel literature, etc....
3. Reading for entertainment, i.e., reading in this case gives us aesthetic
pleasure or relaxation: light magazines; comics; fiction books; poetry and
drama; newspaper features; film subtitles; games, etc...
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These categories are not intended to be clear cut; as a matter of fact many of these
actions may serve different functions. However, this is what a literate adult may
expect from the act of reading.
Our curriculum does not place too many reading demands on our pupils: everything
they might read must be related to their needs and interests. Reading in English in
the early stages will usually remain at the word level, where our children will play
simple games to become familiar with typical letter combinations and to practise
recognizing words. Other activities, such as labelling drawings or reading lists, help
them to recognize key words in a written text. Little by little, we must present our
pupils with longer texts based on words they orally know.
Reasons why the FL learner should practise reading in the English classroom:
- To enable her/him to recognise and understand lexical and structural items
- To help her/him to fix the spelling of words in English
- To develop the faculty of inferring the meaning of words from the context
- To use reading as a possible source for further activities of listening, speaking or
writing
- To give the opportunity of for cross-curricular learning

- To enable her/him to solve problems presented in writing and make good exams in
general
3.1. Reading Skills
Reading strategies are similar to listening strategies as they both are receptive skills.
The strategies getting the general idea (“skimming” in reading) and searching for
specific information (“scanning” in reading) are equally important in both listening
and reading. We can build up a basic model for the teaching of reading and listening,
the receptive skills, which refers to the two micro-skills defined by Hammer :
Type 1 skills (general understanding) are those operations that pupils
perform on a text when they tackle it for the first time. They are concerned
with the treatment of the text as a whole. They include the following
microskills:
• Predicting,
• Extracting specific information,
• Getting the general picture.
• Type 2 skills (specific understanding) are used subsequently and involve a more
detailed comprehension of the text. Even if we use a wide selection of reading text
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types, we must try to ensure that the focus of each lesson is one or two of these skills,
giving less importance to the rest of them. They include:
• Inferring opinion and attitude,
• Deducing meaning from context,
• Recognising function and discourse patterns and markers.
In this sense, we can highlight the following techniques for the development of the
Reading skill:
- Sensitising: it provides strategies to cope with unfamiliar elements by means
of inference, textual cohesion, relationships...
- Improving reading speed: it is essential for gaining competence.
- Skimming and Scanning: it involves the adaptation of the reading technique
in order to satisfy the aim in reading. Skimming implies extracting the gist or
general information; Scanning implies the search for specific information.

3.2. Objectives in the Teaching of Reading Skill
So the objectives of reading in the classroom may be briefly summarized as follows:

- Our final objective should be to enable the learner to cope with a variety of
“authentic” texts which are useful to her/him. However, from a
methodological point of view, not only authentic reading material should be
used: simplfied reading material has an important role to play, since it
enables us to recycle linguistic information in a profitable way.
- We must develop techniques for approaching different types of texts, to be
read for various purposes, and try to familiarize our students with the variety
of texts they will read in their lives.
- Students must be encouraged to read at their own speed (pace)
- We should encourage adequate comprehension, the type of comprehension
appropriate for different kinds of texts, as learners comprehension does not
always have to be exhaustive.
- The final aim should be to foster fluent “silent reading”, though reading
aloud may also be used.
- Students learn to read by reading. However, although the main point of the
reading class must be reading, reinforcement of other (oral) skills, the
acquisition of new vocabulary and even grammatical or discourse information
will be valid complementary activities.
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3.3. Reading Activities
As we know, reading involves a variety of skills our students need to practise: such
as deducing the meaning and use of unfamiliar lexical items, understanding the
communicative value of sentences and utterances, understanding relations within the
sentence and between the parts of a text, identifying the main point in a piece of
discourse and so on. It is our task as teachers to devise exercises in order to develop
these skills.
They can be of two types:
•

Exercises designed to clarify the organization of the passage, with questions about the
function of the passage, its general organization, its cohesive devices (e.g. linkingwords) and its intrasentential relations.

•

Exercises devised to clarify the contents of the passage, such as questions about plain
facts (direct reference) or implied facts (inference) and others meant to deduce
meaning and evaluate the text.

Due to linguistic reasons, materials designed for reading comprehension
concentrated mainly on the sentence and units smaller than the sentence. However,
recent linguistic research has shown that if reading is to be efficient, the structure of
longer units such as the paragraph or the whole text must be understood, because
the unit of study should be the text.
As a consequence, it seems clear that we must try to teach our pupils to start by the
global understanding of the text and move then towards detailed understanding, so the
tasks given to begin with would be of a more global kind. Gradually, as our students
read more fluently and get the gist of a text more easily, we could work on a deeper,
more detailed understanding of the text.
In most cases, as in the case of listening, -the other receptive skill- we will follow a
pre-elaborated model, where the different activities will be divided into three
categories (Alburquerque, 1990):
(a) Pre-reading. To generate the interest to read the chosen text and create
expectations of what will follow. Before concentrating on the reading task proper, it
is the teacher’s task to endeavour him/herself in presenting the new forms and/or
meanings of the language object of study within a communicative framework where
pupils can recognise the value and purposefulness of the items they are to learn. The
best possible way of achieving this is by going through a previous lead-in stage
(warm-up) in which activities are contextualized and particularised according to our
students’ age, experience, proficiency level, situation...with the aims of getting
them familiarised with the topic of the reading exercise, creating expectations and
arousing their interest in what is coming next: the reading activity. These activities
can take the form of a preliminary discussion, a brainstorming, a description of a
picture/photo, a comment on a given title or headline...
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(b) While-reading. The reading proper. All or some major reading skills are to be used
at this s age in the most varied forms: suggesting a title for the passage our pupils
are reading, matching different text titles to series of short stories within a time
limit (skimming); underlining or circling some specific information, completing a
chart, grid or something of the kind, classifying different headings, ticking
(scanning)...
(c) Post-reading. To activate students’ new knowledge by asking them to produce new
messages. The aim is to enable our pupils to internalise, and thus, acquire the lan
guage of the text in such a way that they can easily perceive that language is just a
tool at their disposal to engage in real-life communicative interactions.
Some of the most common activities we may use with our students are: playing
games (dominoes, bingo, spot the difference), arranging jumbled sentences or
paragraphs, matching pictures to speech bubbles, sequencing, skimming for gist
(suggesting a title, matching titles and texts...), scanning for specific information
(underlining, team work...)

4. WRITING: FROM THE INTERPRETATION TO THE PRODUCTION OF TEXTS

Writing implies developing our pupils’ ability to communicate in writing. It is the
most difficult of the four skills. In the first place, because, in English, there are
differences between the phonetic and written levels. Second, because it demands a
level of correction in spelling, order of ideas, style and motor maturity, which are
not indispensable in spoken language. Oral language is more spontaneous and not as
demanding in the “type” of production, but writing has an advantage over speech:
we have more time for the writing process, so we can write at our own pace, as well
as rectify what we have written.
In The Penguin Dictionary of Language, Crystal (1999: 368) states that writing is “the
process or result of reading spoken language using a system of visual marks on a
surface. The concept includes the particular writing system (or orthography) which is
available for a language, the choice and mastery of a particular medium of
expression (usually handwriting or typing), and the product which emerges (the piece
of writing, or composition)”.
Writing is a complex cognitive activity which involves the encoding of the items of the
language into written symbols. In order to write a coherent text, the writer must
control many variables: content, format, vocabulary, punctuation, sentence
construction, cohesive and coherent paragraphs...
Learning how to write in a language is important for three REASONS:
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1) Because in order to master a language it is necessary to know how to use
both the oral and written forms.
2) Because in real life we need to write.
3) Because it reinforces the learning of oral communication. Writing words or
entences helps retain them.
Writing favours interactive and communicative learning, since it involves all the three
points of the communication triangle: writer, reader and text. In addition, Raimes
(1987) claims that writing is, above all, a learning tool because it helps students to:
- Communicate ideas to readers and develop fluency (express themselves in
writing).
- Reinforce grammatical rules and use of linguistic structures.
- Learn and extend their knowledge about subject matters.
- Imitate models and develop their own writing style.
4.1. Approaches to Writing
Throughout history, different aspects of writing have been emphasised as the main
ones. The current tendency is an eclectic view of each of the periods, focusing on
the especial importance of the need for an audience and a purpose for writing.
The first approaches were known under the name of product approach and focused
mainly on the end result of the act of composition (whether it is readable,
grammatically correct, obeying discourse conventions...). However, we also find The
process approach to Writing .
This approach focuses as much on the means by which the text is created through
composition as on the end result of the whole process. In viewing writing as a
process, we find the following STAGES for writing:
- Organising Writing: concerning the way to handle a topic, topic and comment
sentences, paragraph layout, coherence and cohesion, ...
- Pre-Writing: ‘not to begin cold’. It concerns the selection and presentation of
the Topic and the decision and planning of main ideas (e.g. outline)
- Drafting: several drafts may be written: first focusing on the content and
later on how to say it more effectively. These drafts may be revised by the
teacher or partners to get ready for the last stage.
- Editing: ‘the final touch’. It concerns the putting together of everything,
polishing up. The text is now ready for publication.
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Resources: Readings; Oral Input and Output; Visuals...
We must be coherent with the principles of meaningful learning, relating previous
and new knowledge, and also with the principle of input before output in order to
provide our students with something to write about and a reason or purpose to write.
Techniques used in the process approach to writing are the following: Individual, Pair
and Group Work; Pre-Writing Techniques (brainstorming, looping, discussions, ...);
Organisation Techniques (outlining, ordering,...); While-Writing Techniques
cooperation, asking for help, positive transference, avoidance, ...); Editing
Techniques (concerning content, organisation, appropriateness, ...).
4.2. Writing Skills
Writing is a special skill which does not spring naturally from an ability to speak a
language. Writing is much more than the production of graphic symbols. The symbols
have to be arranged, according to certain conventions. As a rule, when we write we
produce a sequence of sentences arranged in a particular order and linked together
in certain ways. According to Matthews, there are five writing skills that are
interconnected:
- Graphical or visual skills
- Grammatical skills
- Stylistic or expressive skills
- Organisational skills
- Rhetorical skills.
Graphical or visual skills include writing graphemes, spelling, punctuation and
capitalization, and format. Writing graphemes should suppose no problem to our
pupils as both English and Spanish use the Latin alphabet. Punctuation and
capitalization conventions differ from Spanish to language. Spelling and format are
very important: our pupils must be aware of the peculiar, from the Spanish point of
view, relationship between sound and letter as well as of the more common layouts,
e.g. a letter, a note, a shopping list ...
Grammatical skills refer to our pupils’ ability to use successfully a variety of
sentence patterns and constructions. Their facility with this will depend to a great
extent on their oral proficiency, though it may be slightly ahead of it.
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Stylistic or expressive skills refer to our pupils’ ability to express precise meanings in
a variety of styles or registers. In order to do this, they will not only have to be able
to select appropriate vocabulary, but also appropriate sentence patterns and
structures for the written medium. These skills may not seem very important to our
pupils, but lack of awareness in this respect may hinder further learning. Students’
reading experience will probably have a strong influence on their success with this
skill.
Organisational skills involve the sequencing of ideas as well as the ability to reject
irrelevant information and summarize relevant points. Students are concerned with
the organization of pieces of information into paragraphs and texts. This is a skill
some of our pupils will find difficult in Spanish so we will have to practise it once we
reach the above-the-sentence level.
Rhetorical skills refer to the pupil’s ability to use cohesion devices (connectives,
reference words, ellipsis, etc.) in order to link parts of a text into logically related
sequences.
4.3. From controlled writing to free production.
Procedures and techniques for teaching writing start with simple, “controlled”,
activities at the word and sentence level to consolidate the students’ grammar,
lexicon, spelling and punctuation. Then, we move to more complex tasks that involve
the students in the production of “guided” and “free” texts in order to cultivate
their discourse competence: paragraph construction, devices of cohesion and
coherence and personal style in writing.
1. Controlled activities
These activities can be called writing for learning or morpho-syntactic
reinforcement. These activities generally take place in the classroom and we should
give students enough time to read, think, write, correct and rewrite their tasks. It
may be argued that they are not creative production of original work and, in this
sense, they may be boring. This may be true, but we consider that it is a necessary
step at the very beginning.
a. At the word level we deal essentially with vocabulary, spelling and
pronunciation. We can mention the following activities:
- Game “What’s the word?”: completing letter gaps, forming words with
jumbled
letters
- Game “Hangman”
- Game “Start with the end letter of the previous word: pen, not, ten ...
- Make their own “picture dictionary”
- Unjumble letters to write correct words
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- Fill in gaps with correct lexical items
- Writing times/numbers from figures
- Crosswords (visual clues)
- Writing in the names of the objects in the labels
- Writing “minimal pairs” (sheep or ship?)
b. Dealing with sentences and texts these are some of the activities we can
practise at the controlled stage:
- Rewriting sentences, changing from complete forms to contracted forms or
vice versa
- Completing incomplete sentences
- Putting words in the correct position in the sentence, dealing with word or
der
- Writing sentences about pictures / diagrams
- jumbled / scrambled words to form coherent sentences
- jumbled / scrambled sentences to form coherent paragraphs
- jumbled/scrambled paragraphs to form a narrative
- Filling-in forms
- Transformation/conversion: singular to plural, statement to interrogative,
affirmative to negative, present to past, active to passive, etc.
- Substitution: subject/complement by wh-particles, nouns by pronouns (this
provides practice in using pro-forms, which will be essential at the discourse
level)
- Expansion: introducing pre-modifiers and post-modifiers in noun phrases,
adding adverbials
- Combination: e.g. combining two sentences into one

- Contraction: suppressing information
- Using subordinators and logical “connectors” in a gapped text
- Punctuating a text
- Building stories from structural frames, choosing subjects and complements

Albayda Centro de Estudios

Oposiciones Magisterio – Especialidad Inglés
www.albaydacentrodeestudios.es
- Writing answers to (comprehension or other) questions
- Writing questions to produce given answers
2. Guided activities
This is the next step, once the basic mechanisms of word and sentences have been
mastered. It can take two forms: either providing students with written models of
content and form for imitation (parallel writing), or giving them some guidelines in
order to orientate them in their writing.
- Main ideas to be included
- Paragraphs to be used or parts of the composition
- sections of a letter
- parallel writing, encouraging creativity
- key words or expressions
- Prompt pictures (“vignettes”)
- Part of a story for students to complete

3. Free activities
This is what has been called creative, written production, expressive writing,
composition or writing for fluency.
Free writing should at least be guided as far as purpose, context and potential
audience are concerned. Otherwise, it may remain as a classroom activity, simply
required by the teacher and probably too grammar-biased.
Some of the possible activities are:
- Writing summaries of stories they have read
- Writing “essays”, compositions, stories...
- Note-taking
- Writing reports
- Describing: objects, people, places, processes…
- Bearing in mind correction of mistakes in written work, we follow Byrne’s
distinction of three correction procedures:
- correct all the mistakes
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- correct mistakes selectively
- indicate mistakes so that students can correct them
Other options also include:
- let students identify and correct their own mistakes
- explain a mistake
- indicate students that they should ask the teacher about a mistake
- use the mistake as a base for remedial work

5. CONCLUSIONS

Communicative language teaching has influenced current methodological principles,
as in the case of the FL curriculum in Spain. Nowadays, learning a language has a
practical value, which is learning to use that language in order to be able to
communicate.
Learning to read and write is of paramount importance in the development of
communicative competence and they should be taught together as they are clearly
connected (we should not forget that the more we read the better we write). The
written language is a useful means for communication which helps to master the oral
language and the components of communicative competence. In this view, it is
crucial to use meaningful language and topics close to the students’ experience and
interests and to provide a meaningful input before output is possible. For this
purpose, the best way to exploit written language is in combination – integration –
with other skills, as it appears in real life.
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